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Introduction  
 
 
Rationale 
 
Our students, as they make their way through higher education and adult life, enter an 
increasingly international flow of ideas, products, and people.  Their lives are shaped by 
global competition, collaboration, and socialization in virtual and physical forms.  
 
Evidence suggests that Durham Academy does prepare students effectively for their 
adult lives, and for many that includes an international component.  (This guide, written 
by a 1978 alumna, could be seen as a product of a DA education)!  As the forces of 
globalization accelerate, however, they are bringing dramatic changes to daily life.  Our 
present challenge is to prepare today’s students to lead a “moral, happy, and productive 
life”*  in the middle of the 21st century.   It seems reasonable to expect that such a life will 
require increasingly strong global skills and perspectives. 
 
 
Definition 
 
A global education prepares students  
 

• to identify the cultural context of information and seek other perspectives  
• to express themselves in more than one language, for a range of  audiences, using 

oral, written, and visual means 
• to seek meaningful interaction with those who speak, think, and live differently 

from themselves  
• to seek common ground where it might not be evident on the surface 
• to engage with the world’s problems and opportunities 
• to be aware of far-reaching effects of individual choices  
• to balance a sense of self and cultural identity with openness to others 

 
 
Purpose and Organization of This Guide 
 
In Sections 1-3, this guide examines where we are in the quest to develop our students as 
global citizens.  Sections 4-5 describe some goals and tools for assessment.  Sections 6-11 
offer a variety of resources for developing global content and experience.   The 
conclusion offers a personal reflection and ideas for integrating global experiences at 
Durham Academy. 
 
In print form, the guide should be seen as a snapshot taken from one teacher’s 
perspective.  In digital form, it should be seen as an invitation.  At 
http://labs.da.org/wordpress/global, members of the DA community (and other 
interested parties) can comment, suggest changes, and expand on this effort.   
 
 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
* excerpt from Durham Academy’s mission statement 
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1.  Faculty Views  
 

 
Figure 1: Places where DA Middle and Upper School faculty have lived 

 
 
In August 2012, 51 Middle and Upper School faculty members responded to a survey 
about globalizing the curriculum.  They were asked about their philosophy, their view of 
DA’s practices, and their own teaching practices in relation to the following goals of a 
globalized education:   
 

• lead students to understand the worldwide circulation of ideas, products, fashions, 
media, ideologies, and human beings 

• prepare students to compete and collaborate with people from around the world, 
both virtually and face-to-face 

• foster a sense of engagement with the world’s problems and opportunities, an 
awareness that one’s individual choices have far-reaching effects 

• teach students to identify the cultural context of information and seek other 
perspectives  

• give students experience with self expression in more than one language, for a 
range of  audiences, using oral, written, and visual means. 

• create opportunities for students to address problems by developing and carrying 
out informed plans of action? 

 
Responses to the question about philosophy indicated a strong belief that school in 
general should implement a global curriculum (see Figure 2). 
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Figure 2: Philosophical views (51 respondents) 

The second set of responses indicated that, to a lesser extent, the faculty believes that the 
school is implementing such a curriculum.  (See Figure 3) 

 
Figure 3: DA implementation (48 respondents) 
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When asked whether their own teaching practices promote these goals, answers varied 
widely.  

 

Figure 4: Individual implementation (47 respondents) 

 
Note: Raw data from this survey are available to DA faculty and administration on the 
school’s Survey Monkey account.  
 
 
 
 

2. Internationally Focused Projects and Activities 
Presently in DA Curriculum 

 
There are many threads of globalized learning that could be woven together in the 
Durham Academy curriculum and extracurriculum.  
 
Sample projects and activities 
 
Community Service Placements in Advanced Spanish (Jennifer Garci)  
 In combination with classroom study of Latino history, arts, culture, and 

immigration, students volunteer for one hour each Thursday with local agencies that 
serve Spanish-speakers. 

 
Modern Global Issues course in History Department (Paula Marr) 
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“The World in Our Midst” http://immigrant-‐interviews.wikispaces.com  
 Immigrant interview project done by World Literature students in winter 2011 and 

2012 (Tina Bessias)   
 
International trips to Nicaragua, Spain, Italy, and Peru do not currently have specific 

curricular connections, but they could in the future.  
 
International Day 

A festive occasion in which the whole Upper School focuses on one or more topics of 
global significance through formal presentations by outside speakers, musical 
performances, small group activities and discussions.  Parents and students provide 
ethnic food and the campus is decorated with flags.    

 
Student-run clubs  

In any given year, several clubs have an international focus. A representative sample: 
 

Amnesty International 
Indian Dance 
Model UN 
Nicaragua Club 
Operation Smile 

Peru Club 
STAND 
Water for Life 
WISER  

 
 
 
Brief descriptions of lessons or units in DA curriculum that focus on 

matters of global significance:  (Source: August 2012 survey of US and MS 
faculty) 

  
Middle School 

• Cold War, the World Wars, Terrorism, and Technology (Dahlgren) 
• I do a unit on immigration in which I try to put a human face on the Hispanic 

people who come to work in the US. We look at the issue from the perspective of 
the immigrant, as well as that of the US. I also do a unit on art which ends up 
with art as a public expression of political and social issues. 

• Our debate unit often considers global issues, as does some of the literature 
readings. (Sheard) 

• In Language Arts we use technology as a tool to communicate with people around 
the world. We also have a class blog that is read world wide. I also use my 
personal experiences from my travels in various ways (Europe, Africa, India, 
Costa Rica, Peru) 

• The entire course I teach exposes seventh graders to different government types 
(China, Africa, Dominican Republic) and the implications of life in those parts of 
the world. (Meredith) 

• I try to allow my advisory to experience different cultural foods when we get the 
opportunity (Aitken) 

• We read texts from a variety of authors who subscribe to a number of cultural 
identities and ethnicities.  Each unit requires the students to read texts by a wide 
array of cultures including Chinese, Hispanic, European, and African. (Stames) 

• The development of Hindu-Arabic numeration; the significance of ancient 
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numeration on the entire world. 
• 1 ocean, demo currents, water as critical resource (Ward) 
• We read a current events magazine (Time for Kids) - we do different things with 

the magazine depending on the content, but it often leads to meaningful 
discussions.  We stress empathy & awareness in introducing the importance of 
learning geography and history. (Hall) 

• The whole 6th grade history program is designed to travel globally fro 500 to 1500 
C.E. We try to compare the ancient and modern times of the areas/countries we 
teach. (Saffo-Cogswell) 

• We discuss global climate change and other global environmental issues. 
(Shebalin) 

 
Upper School 

• We talk about human impact on species and the relationship to natural selection/ 
evolution. (Eppinger) 

• Virtually the entire Caribbean syllabus. (Speir) 
• When I teach Postmodern Literature and Theory, I offer theoretical perspectives 

that explain the foundation of multiculturalism and globalism. (Biersach) 
• Today's global issues... my Honors Chemistry research project gives students 

opportunity to explore a global issue, but not all students take that opportunity.  
All levels of chemistry explore the global significance of past discoveries (i.e. the 
electron, nucleus, electron clouds) (Newman) 

• We did a graphing lesson about plotting data and the data we talked about was 
comparing years versus median income for a 4 person family. But we compared 
various countries which led to a whole discussion why one country typically 
makes $20,000 for a family of four and another countries median income is 
64,000. It was fascinating! (Peterson) 

• I don't have a specific unit but we discuss current events & research global tech & 
programming trends. (Cochran) 

• Students are presenting current events of Spanish-speaking countries. (Garci) 
• On occasion hold conferences about global historic or contemporary issues related 

to developments that led to current political situations or to the complexities 
associated with solving global issues (Marr) 

• Discussions of the origin of pandemics and the origin of man through the lens of 
evolution. There are also issues of global warming, species extinctions, 
universality of life processes. (Whiting) 

• I continually attempt to make students aware of Hispanic culture and events. As I 
model this early in the year, I see students increasingly bringing in items of 
interest which they are aware of. (Throop) 

• Unit on Globalization.  Introduction of Middle & East North Africa unit by 
discussing Arab Spring.  In Winter/Spring, trip design to Africa or Indian 
Subcontinent (Phu) 

• Ethics course: Peter Singer, "Famine, Affluence and Morality"  (Wilson) 
• I teach about the current situation in Cuba that leads to escaping the island. And 

the Civil War in El Salvador during the ‘80s and its repercussions nowadays.  
(Simón) 

• We research and find a need in the world due to conflict and strive to find a way to 
satisfy the most pressing needs of that are make a proposal to the class 
concerning the research.  (Wittman) 

• I talk a lot about math as the result of the international collaboration of thinkers 
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across the centuries.  (Knowles) 
• I begin each week with a Thought O' The Week in another language. The thought 

has to tie into the curriculum being presented that week. I also spend time in 
certain units attempting to explain the historical and global significance of 
certain ideas, theories, etc.  (Edwards) 

• The globalization unit at the end of sophomore western world history attempts to 
do this, with an emphasis on politics and economics  (Bord) 

• The importance of being a digital user in today's academics and social media.  The 
media specialist I worked with had students sign agreements to being educated 
digital users and what that means locally as well as globally. (Ortolano) 

• The Middle East and North Africa unit I teach in the 9th grade World Cultures 
classes. There is a current events component (to the entire course really) aimed at 
helping students become aware of and understand matters of global significance. 

• We do several examinations of various worldviews in A.P. Gov. and a presidential 
crisis simulation that addresses a "crisis" that occurs abroad.  (Spatola) 

• Student presentations at community service assembly.  (McNamara) 
• We study the positive and negative impacts of globalization in the French literature 

class. We read an extract from an African who finds himself in Europe and we 
discuss hybrid identities and how globalization has affected us.  (Derfeuil) 

 
 
 
 

3.  Inventory of DA’s Digital Learning Environment  
 
Globalizing the curriculum depends, in significant part, on digital resources. Durham 
Academy has generous human, hardware and software resources, including 

• Technology coordinators in each division and a strong computer support 
department 

• The Moodle course management system 
• School subscriptions to VoiceThread, WordPress, and other digital learning tools 
• Computer labs and laptop carts with extensive software packages; departments can 

generally purchase specialized software as needed 
• Video cameras, microphones, and other resources available for checkout 
• A conference room equipped for videoconferencing 
• Digital Video course offered annually 

 
The Middle School is inaugurating a 1:1 i-Pad program in fall 2012.  This initiative is 
expected to bring significant change in teaching, and it represents a major opportunity to 
expand global content across the disciplines. 
 
The Upper School is expected to initiate a 1:1 program in fall 2013 (device TBD).  
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4. Standards-based Global Education: Concepts 
and Skills  

 
As an independent school not subject to state or federal curriculum guidelines, Durham 
Academy empowers departments and teachers to set learning goals.  Sometimes such 
goals are a subject of discussion or formal presentation, but often they are more implicit 
than explicit in our discourse.   
 
The TGC program challenges teachers to develop specific standards, and the ones below 
are offered as a starting point—one teacher’s attempt to articulate what we could achieve. 
 
A.  Students will understand these concepts: 
 

• Communication across cultures can be meaningful, surprising, educational, and 
productive.  Increasingly, it is essential.   

• Everyday, local life involves people, products, and ideas from around the world. 
• Diverse teams can collaborate effectively through local and/or virtual interaction. 
• Cultures are dynamic and varied; membership in a culture does not predict a single 

practice or belief but it predicts a range of variation. 
• Choices made by individuals, organizations, and governments in one part of the 

world have direct impact on those in other parts of the world. 
• Ideology and culture influence national decisions about access to and use of 

natural resources, technology, capital, and other assets. 
 

B.  Students will demonstrate these skills: 
 

• Articulate different assumptions and perspectives of people in cross-cultural 
interactions 

• Identify instances of misunderstanding based on cultural difference 
• Investigate the cultural values or historical experiences that lead to divergent 

interpretations of a single event 
• Communicate an idea successfully to an audience of a different linguistic or 

cultural background 
• Use technology to collaborate with a distant individual or group to achieve a goal 
• Explore global connections in every academic discipline 

 
Efforts to incorporate global content into schools have sometimes been 
categorized  in terms such as these: 
 

Tourist Traveler Explorer 
Emphasis on food, flags, 
festivals 

Emphasis on values, 
attitudes and skills 
 

Emphasis on meaningful 
learning tasks and dynamic, 
intercultural interactions 
 

Freestanding event(s) 
disconnected from rest of 
curriculum 

Some coordination between 
units  

Sequential development of 
global skills across the 
curriculum; multiple entry 
points for students 



	   11	  

5. Student Assessment Tools  
 
Rubrics for assessing global competencies and perspectives:  

Duke Global Awareness Rubric	    
 (http://assessment.aas.duke.edu/documents/GlobalAwarenessRubric.pdf)	  
 Very detailed, useful for upper levels at DA 

American Forum for Global Education Checklist 
(http://www.globaled.org/fianlcopy.pdf)   
Nice format, helpful categories, very general questions 

*Oxfam Curriculum	  for	  Global	  Citizenship  
(http://www.oxfam.org.uk/education/gc) 
Recommended for clarity and completeness.  A good starting place. 

 Asia Society Checklist for Teaching Global Competence (see p. 70) 
 (http://dpi.wi.gov/cal/pdf/book-globalcompetence.pdf) 

Very clear, straightforward approach.  

 

 

6. Local Community Resources 
 
Local businesses and organizations who could provide information and might be 
interested in  working with teachers or students on matters of global significance.  
 
World View  International program for educators 
 
Fed-Ex Global Center, UNC   Sponsors many events open to the public.  Sign up for 
listserv notifications on topics such as Islam, the Middle East, Europe, etc. 
   
Duke Global - gateway to international programs, centers, activities and events at Duke 
 
Duke Center for Documentary Studies, 1317 West Pettigrew Street  Durham, NC 27705 
(919) 660-3663 
 
El Centro Hispano, 201 West Main Street, Suite 100 Durham, NC 27701   919-687-4635 
  
Eurosport  Hillsborough, NC  International sporting goods company founded and owned 
by the Moylan family (Durham Academy alumni). 
 
Fargo Hanna Oriental Carpets, 4422 Durham-Chapel Hill Boulevard  Durham, NC 27707 
(919) 419-0963    Iraqi immigrant family founded store in mid 20th century; long term 
acquaintance with middle easterners’ experience in North Caroline. Current owner is 
former Durham Academy student, son is current student. 
 
Numerous ethnic restaurants and grocery stores 
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7.  Organizations that facilitate international 
Project Based Learning 

 
Many organizations and companies offer a variety of classroom-based approaches.  
Colleagues are invited to add to this list and include comments based on experience.  
 

• International Education and Resource Network (iEARN)  Offers a wide variety of 
projects for every grade level and subject area.  Has strong international group of 
teachers with whom to connect.  DA has had a membership in the past and could 
join again if teachers are interested.  Many projects are aimed at elementary and 
middle school level. 

• Global Nomads  A nonprofit organization that organizes interactive projects among 
students in various parts of the world, e.g. interactive 
videoconferencing, webcasting, social networking, gaming, and participatory 
filmmaking.   

• Global SchoolNet   US-based nonprofit organization that facilitates collaborative 
projects between American classes and their counterparts in other countries 

• ePals Global Community  an education technology company that provides “safe 
social learning networks” (SLN’s) to facilitate communication and collaboration 
for students around the world. 

• English Companion Ning  An extensive network of English teachers who share 
ideas and develop collaborative projects.  

• Educators for Social Responsibility see Teacher Center for lesson plans that are 
easy to search.  Content focuses primarily on social studies topics.  

• Flat Classroom® Project – “a global collaborative project that joins together 
middle and senior high school students… in a holistic and constructivist 
educational approach…” 

• Primary Source  (http://www.primarysource.org) – “promotes history and 
humanities education by connecting educators with people and cultures 
throughout the world.” 

 
There are also excellent professional organizations that offer support for globalizing the 
curriculum.  Here are a few: 
 

• Southeast Regional Middle East and Islamic Studies Seminar   
A professional society founded in 1977 for faculty from various fields whose 
common connection is the study or teaching of some aspect of the Middle East or 
Muslim World. The organization is affiliated with the Middle East Studies 
Association of North America (MESA), and it sponsors two meetings annually 
(fall and spring) that specifically target secondary school teachers as well as 
college professors. 
 

• The Global Education Conference  (http://www.globaleducationconference.com) 
A collaborative, world-wide community initiative involving students, educators, 
and organizations at all levels. It is designed to significantly increase 
opportunities for building education-related connections around the globe while 
supporting cultural awareness and recognition of diversity.  The conference 
occurs online in November every year. 
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• The Asia Society   (http://asiasociety.org/education) 
Offers comprehensive training and training and resources for globalizing 
education. 
 

•    Primary Source   (http://www.primarysource.org) – “promotes history and 
humanities education by connecting educators with people and cultures 
throughout the world.” Teacher training, books, extensive online resources. 

 
• Teachers for Global Classrooms   (http://www.irex.org/project/teachers-global-

classrooms-program-tgc) 
A rigorous, year-long professional development program including an online 
course, two symposia, and a 2-3 week country visit.  Sponsored by the U.S. 
Department of State. 
 
 

8. Questions for International Travel  
 
 
Though students can learn a great deal about the world through classroom study and 
virtual interaction, travel offers a far greater degree of challenge and opportunity.  Travel 
is dynamic, unpredictable, multisensory, and emotionally charged.  Each individual 
responds in unique ways.  
 
When teachers travel abroad, they gain direct experience that can help students make 
their own imaginative connection to faraway people and places.  When students travel, 
they are challenged to make their own connections.  Adult support can help limit 
frustration, provide emotional and logistical support, and guide students to interpret 
their experiences.   
 
Many of our students and teachers take trips that do not have a direct connection to 
school.  They have various purposes, including these: 

• seeing the world’s famous historical and cultural sites (the Acropolis, Machu Pichu, 
the Taj Mahal…) 

• participation in professional conferences 
• rest or recreation (resorts, cruises)  
• service (orphanages, disaster areas, health clinics)  
• business negotiations 
• language immersion programs 
• performances and competitions 

 
Surely, all such trips have educational impact.  That impact can be dramatically 
enhanced, though, by a process of intentional questioning.  Here are a few approaches. 
 
An Essential Question can provide a single, broad focus for a trip.  It can serve as a 
conversation starter and a way to compare different experiences.  For example, if you ask 
a wide range of people about their childhood school experience, you will be able to make 
comparisons with your own and develop a sense of diversity within the culture you are 
visiting.  Do the taxi drivers have more varied backgrounds than the hotel clerks?  Was 
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the same language spoken at home and at school?   Over time, patterns in the stories 
tend to emerge.  
 
Guiding Questions are more specific.  They might lead a traveler to focus on religious 
practices, commercial transactions, eating habits, body language, gender roles, or other 
points of interest.  Such questions can provide a framework for organizing observations, 
making the traveler more likely to remember and less likely to feel overwhelmed.  
  
Emerging Questions  are the ones a traveler generates along the way.  Given attention, 
they can be a rich stimulus for learning.  Many of these questions arise from a need for 
factual information about geography, history, cultural practices, or governmental 
policies.  For example:  

• Someone mentions a weekend trip to a location that you’ve always thought of as 
across the world.  Which direction is it from where you are?  How does one get 
there and back?  How long does it take?  

• You see a statue of an emperor and wonder what happened after he was 
overthrown. 

• You agree to meet someone at 7:00 and wonder why she still hasn’t arrived at 7:30. 
• You notice that many of your counterparts have no siblings, and you wonder if that 

represents governmental or personal choice.  
 

Emerging Questions can also be personal or critical in nature: 
• Unfamiliar religious images intrigue or repel you; why?  
• Richly colored and patterned fabrics make you want to reconsider your wardrobe 

choices; why did you ever want to wear black?   
• Aren’t people embarrassed to talk about these topics? 
• Who is in charge here? How does this government operate? 
• How can a city function with no place to walk?  
• Why are there no sports for girls? 

 
Sometimes answers can be found and sometimes they can’t, but formulating the 
questions themselves represents an important form of learning. 
 
 
Essential Questions in TGC Program 
 
In a symposium for the Teachers for Global Classrooms program, we had a general 
discussion of essential questions and were challenged to write one for our own two-week 
trips to various countries.  Here are a few of the questions the teachers composed: 

• How does education influence the way we view others? 
• How do human rights issues affect citizens of developing countries? 
• What role do schools play in fostering civic responsibility? 
• Why do people immigrate to this country? 
• What role does music play in education, entertainment, worship, etc.? 

My own question was initially very broad:   
 Find a range of ways that people live their daily lives in this culture.   
Later I made it more specific:  
 How is marriage changing in this society?  (assuming that marriage practices 
reflect a broader tension between tradition and modernity).   
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We used a graphic organizer to develop our thinking about this question.  Here’s mine. 
 

 
 
Over the course of my two weeks in the TGC program and an additional two weeks of 
personal travel, I asked lots of people about their marriage choices and encountered a 
wide variety of views.  Though many educated young people seek “love matches” and 
accept marriage across India’s religious and caste lines, I was surprised to find others 
who were searching only among parentally-approved choices.  Among older and less 
educated people, the tradition of arranged marriage seems to predominate.  My host 
teacher in Rajkot presented a fascinating example of social change on this point.  Her 
husband was chosen by her family, and she met him for the first time at their wedding 35 
years ago.  They appear to have forged a strong, mutually supportive, loving relationship 
on the basis of a traditional arranged marriage.  In contrast, their daughter recently 
married a Muslim whom she met in young professional circles in Mumbai.  The parents 
were initially worried about rejection by their own families in Bihar, but all the relatives 
ended up attending the wedding and supporting the bride’s and groom’s choice.   
 
 
 

Personal example of Emerging Questions 
 
Like everyone, I knew before going to India that cows are sacred there, and that they 
wander the streets.  I never thought to ask, though, who owns them or who milks them 
or what happens to the milk.  These questions emerged on a tour of Bangalore that is 
recounted in this blog post  (http://tbessias.wordpress.com/2012/09/18/emerging-
questions-about-cows). 
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9. Travel Blogs  
 
Keeping a blog while traveling can deepen the experience (through reflection) and 
broaden its impact by including readers.  For those left at home, there is an immediacy to 
reading about something that just happened, especially if it involves a person we know.  
And when readers respond to a blog post, a traveler feels closer to them—however long 
the distance between them.   
 
All sixty-eight fellows in the Teachers for Global Classrooms program were required to 
keep blogs about their two-week country visits.  Many started blogging beforehand and 
continued afterwards.  They approached the blogging task very differently and used 
different tools. Links to all the blogs can be seen here 
(http://tbessias.wordpress.com/tgc-blogroll). 
 
Here are a few examples of TGC teacher-bloggers from a variety of academic disciplines: 
 
David Burton, Southmoore High School, Moore, Oklahoma   
 High school geography/social Studies  
 To Roam the Roads of Lands Remote 	  	  http://roamingremoteroads.blogspot.com 
Sara Krakour, Innovation Academy Charter School, Tyngsboro, MA  
 Middle school social studies   
 Innovation on Earth  http://innovationonearth.com/ 
Steve Weissburg, Ithaca High School, Ithaca, NY 
 High school math 
 Travels with Steve  http://mathwithsteve.weebly.com/travels-‐with-‐steve-‐blog.html  
Tina Bessias, Durham Academy, Durham, NC 
 High school English 
 Seeing the Foreign and Familiar  http://tbessias.wordpress.com 
 
 
A couple of years ago, journalist Stephen Yoder of the Wall Street Journal spent a 
semester traveling in Africa and the Middle East with his high-school-aged son, Levi. I 
followed their experience with interest because Durham Academy students sometimes 
travel abroad for extended periods.  I followed the Yoders’ newspaper column (which 
was essentially a blog), and I posted the following blog entry of my own in response.  
 
Today's News & Observer reprints a Wall Street Journal article by Stephen Yoder and 
his high-school-aged son, Levi. (see http://topics.wsj.com/person/Y/stephen-kreider-
yoder/4321)   In three weeks, they're leaving for Kampala, Uganda to spend six months 
on the road.  Their plan is to "...trace the dawn of civilization by vagabonding overland 
along the Rift Valley, on down the Nile and into the Middle East." 

The article describes the decision to bring this fantasy to reality; "brilliant or insane?" 
is the question the father (especially) asks.   They talked to lots of people (boss, wife, 
mortgage broker, etc.) about it.  I'm most interested in the response of Levi's school 
counselor, who "assured them" that he "...can take classes online."  Fascinating!  I 
wonder if he's going to participate in his regular school courses using systems that are 
set up for a blended learning environment (combined face-to-face and distance 
education).  Or will he take courses that are set up to run entirely online? 

I applaud the school's flexibility, but I also wonder about the practicality on both sides 
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of the equation.  Using blended learning systems to support distance-only learning is 
no easy task.  I wonder if the school has some guidelines for teachers and students 
about this.  True distance-learning courses seem more practical to me.  I know of a 
company called Aventa Learning (http://aventalearning.com/VISNET) that is 
creating such courses at the high school and even middle school level; the North 
Carolina Association of Independent Schools has a contract with them as part of its 
VISnet  (http://www.vis-network.org)  initiative.  Schools may be reluctant to give 
credit for courses taken online, but this could be a good solution for a student who is 
away for an extended period. 

On the other side of the "learning on the road" plan, the Yoders and their school 
counselor seem to be expecting significant access to the internet.  I wonder about that in 
the Rift Valley and other places they mention on their itinerary.  Cell phone coverage is 
pretty widespread, but how much coursework can you do on Moodle or Blackboard 
over the 3G network in Africa?  Wi-Fi access might be available at top quality tourist 
hotels and internet cafes.  One wonders about issues such as cost, timing, and level of 
distraction. 

I can imagine a school taking a different approach to a student going on an extended 
trip.  Instead of trying to get the student through Precalculus or European history, the 
school's efforts could support the learning experiences at hand.  A student and a 
teacher/advisor could develop a reading list ahead of time; blogging and research 
could focus on the geography, history, and cultures in which the student is 
immersed.  If teachers and students back at the school respond to the traveling 
student's work by asking questions and doing some research of their own, everyone 
could benefit from this student's experience.  What is the "travel equivalent" of a 
semester's worth of academic work?  Could the school give credit for it? 

Here's an update on the Yoders' trip and Levi's attempts to keep up with school.  It 
turns out that Levi completed his sophomore coursework via the e-learning service 
Odysseyware  (http://www.odysseyware.com). 
 
 
 

10. Lesson Plans for Global Education Units  
 
A sampling of lessons in the current curriculum.   
 
Algebra II Lab: Paying Off Interest on a Loan (Ebert) 
Physicist Profile Project (Phillips) 
Transcendentalism  (Biersach) 
The Economic Crisis In Europe: A Conference (Marr) 
“ABC Atlas” Lesson (Virginia Hall) 
Poetry of the Palestinian-Israeli Conflict (Bessias) 
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Algebra II Lab: Paying Off Interest on a Loan (Jim Ebert) 
Note: Ideas for globalizing this lesson are given at the end of it.  

A) Background 

 

From : http://www.pbs.org/wgbh/pages/frontline/shows/credit/view/ on May 11 at 8:50 am 

“..estimated 115 million Americans who carry monthly credit card debt. 

Ed Yingling, incoming president of the American Bankers Association, tells FRONTLINE that 
revolvers are "the sweet spot" of the banking industry. This "sweet spot" continues to grow as the 
average credit card debt among American households has more than doubled over the past 
decade. Today, the average family owes roughly $8,000 on their credit cards. This debt has 
helped generate record profits for the credit card industry -- last year, more than $30 billion 
before taxes.” 

Almost no high school mathematics curriculum for college bound students includes much at all 
about the way a standard loan is paid off and how much it winds up costing.  If you get a credit 
card that you will pay for yourself, you need to understand what is happening when you charge 
and pay, how much you are really paying and what that means in the long term.   

B. Procedure 

Use StudyWorks to find the correct payment size on a $10,000 debt and then examine the total 
cost. 
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GET OUT YOUR CALCULATOR AND DO THE PROBLEM  BELOW WITH IT.  THEN 
YOU WILL BE ABLE TO SEE IF YOUR STUDYWORKS VERSION IS CORRECTLY 
CALCULATING THINGS. 

By hand.  Suppose you buy a car for $10,000 at 8% annual interest and agree to pay it off in 10 
annual payments.  Here is how that would work: 

0 years:  you drive away in your used car, you owe $10000 
1 year:   you owe 10000*(1.08) and then you pay P, leaving a debt of  
 10000*(1.08)-P 
Suppose we guess what P should be? Make a reasonable guess, say $1000. 
Now using that value, do the first year calculation below until you have done 10 payments. 
 
2 years:  What you owe from first year*(1.08) – 1000 
3 years: What you owe from the line above*(1.08)- 1000 
….. 
10 years: still owe 7102.69, so $1000 was not a large enough annual payment.   Notice you have 
paid out $10,000 and are not even close to having repaid the loan amount. Why is this?  If you 
had just bought the car without a loan, you would be in the clear.  You can do this recursively on 
your calculator. 

Enter: 
10000(1.08)-1000 
Then 
Ans*1.08-1000 enter 
Enter 
Repeat until you have hit enter for the 10th time. 
Try P = $2000 and use the same recursive shortcut on your ti. 
This time we overpay by $7383.87 
 

StudyWorks  Define the following constants: 

Loan:= 10000    P := 1000   r:=1.08 (this is 1 + the annual rate) 
You will leave these values alone, except keep changing P and looking at the amount left to pay at 
the 10th term in your sequence. 
k:= 1,2;11 

1 :bal Loan=  

1 :k kbal bal r P+ = ⋅ −   be sure to type a multiplication symbol between bal and r. 

Now type 11bal =       to see how close you are to paying off  this loan after 10 annual payments.  

Change P until you get 11bal  very close to zero (within a dollar). 
 
What to hand in: 
Switch to credit card rates (18.5 %) by changing r, find P and then report. 
1. Your payment that comes within $1 of being correct. 
2. The total cost of the $10,000 loan to you. 
3. A graph of the sequence balances against k. 
4.  Comment on why it may make sense to borrow money for a house (which should gain value) or 
an education (but be careful of the loan arrangements), but NOT a car or clothing or food.  You 
should use a credit card only if you can pay off the balance due at the end of the month. 

Extra Credit option: 
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(40)Set up the same loan but use credit card rates of 18.5% and monthly compounding and 
payments.  The monthly multiplier will not be 1.185, but 1 + .185/12.  Answer the same questions. 
 

Globalization Note for Algebra II Lesson 

Students could check on current interest rates and the local or national percentages of 
people who have credit card debt, car loans, and mortgages.  In an international 
collaboration, they could compare findings with those of counterparts in another school.  
If no other schools is involved, our students could seek online information to compare 
loan practices in several different countries.  They could then discuss and explore the 
reasons for discrepancies.   

Alternative: Focus on statistics for student loans.  Find out how university study is 
funded in other countries.  Do foreign students take out loans to study in the US, and if 
so, on what terms?  

Extension: Take action by developing educational resource (e.g. flier, presentation, or 
animation) for high school seniors.  Share it beyond the Durham Academy community by 
using YouTube or Facebook. 

Purpose: Recognize that financial transactions, like other elements of daily life, occur in 
a cultural context.  Attitudes about debt, availability of loans, and mechanisms for 
repayment are likely to provide examples of cultural variation. 

   *  *  * 

Physicist Profile Project (Anna Phillips) 
 

Purpose:  

To learn about some interesting physics that we won’t be covering in the course, and to 
learn about some really fascinating people. Depending on whom you choose, you may 
end up with learning about how physics is affected by natural history, wars, social 
movements, and messy politics. 
 
There are two parts to this project: a one-page paper that can be posted in the classroom, 
and a two-page paper to turn in just to me. Additionally, you’ll be expected to share what 
you’ve learned with your classmates. 
 
The one page part will be 30% of the overall grade and should include the following: 

• A picture of your physicist (talk to me if you can’t find one) 
• The name of your physicist in 28 pt. font or larger, along with their birth and 

death dates 
• Where they were born 
• Where they went to school 
• Where they did their research 
• What they did their research in 
• Major prizes won, if any 
• Any major challenges they faced 
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The two-page paper should include a more thorough biography and description of the 
physicist’s contributions to physics overall. It will be 70% of your overall grade on the 
assignment.  This paper should include all of the information on the one pager as well as 
the following: 

• Information about their family, childhood, and early education 
• A description of what world events happened during their life and how that 

affected their research (talk to me if you can’t find this information. If you picked 
a Greek it may be impossible to find, but if you pick someone from the 20th 
century it should be relatively easy). 

• Brief overview of the area of physics they worked in 
• A description of their discoveries and research and why it was important 
• Names of several of the other scientists they worked with 

 
Choose from the following or check with me about alternative ideas.  
 
Archimedes of Syracuse (c 287 - c. 212 BC) Astronomy, Early Physics* 
Ptolemy (c. 90- c. 168) Astronomy, Early Physics* 
Nicolaus Copernicus (1473-1543) Astronomy* 
Tycho Brahe (1546-1601) Astronomy, Mathematics 
Galileo Galilei (1564-1642) Astronomy* 
Johannes Kelper (1571-1630) Astronomy 
Daniel Bernoulli (1700-1782) Fluid Dynamics* 
Émilie du Châtelet (1706-1749) Classical Mechanics* 
Benjamin Franklin (1706-1782) Electricity and Magnetism, Astronomy, Inventor* 
Leonhard Euler (1707-1783) Classical Mechanics, Fluid Dynamics, Optics, Mathematics 
Joseph Louis Lagrange (1736-1813) Classical Mechanics, Mathematics 
Andre Marie Ampere (1775-1836) Electricity and Magnetism 
Mary Somerville (1780-1872) Astronomy, Optics 
Michael Faraday (1791-1867) Electricity and Magnetism 
Herman von Helmholtz (1821-1894) Thermodynamics, Electricity and Magnetism 
James Clerk Maxwell (1831-1879) Electricity and Magnetism 
Sofia Kovalevskaya (1850-1891) Dynamics, Mathematical Physics* 
Henri Poincare (1854-1912) Mathematics, Chaos Theory, Astrophysics* 
Nikola Tesla (1856-1943) Electricity and Magnetism, Inventor, known for being 
eccentric* 
Max Plank (1958-1947) Quantum Mechanics 
Agnes Pockels (1862-1935) Surface Physics, Fluid Dynamics 
Earnest Rutherford (1871-1937) Nuclear Physics 
Karl Schwarzchild (1873-1916) Relativity, Astrophysics 
Lise Meitner (1878-1968) Nuclear Physics* 
Emmy Noether (1882-1935) Relativity, Conservation Theory, Mathematics* 
Niels Bohr (1885-1962) Quantum Mechanics, the Manhattan Project 
Erwin Schrödinger (1887-1961) Quantum Mechanics 
Inge Lehmann (1888-1993) Geophysics/Geology, longest living physicist on this list 
Satyendra Nath Bose (1894-1974) Quantum Mechanics, Statistical Mechanics 
Hertha Sponer (1894-1970) Quantum Mechanics, Molecular Physics 
Irene Joliot-Curie (1897-1956) Nuclear Physics, Physical Chemistry 
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Mary Lucy Cartwright (1900-1998) Chaos Theory* 
Wolfgang Pauli (1900-1958) General Relativity, Quantum Mechanics 
Werner Heisenberg (1901-1976) Quantum Mechanics 
Enrico Fermi (1901-1954) Quantum Mechanics, Statistical Mechanics, Particle 
Physics,             the Manhattan Project 
Robert Oppenheimer(1904-1967)Astrophysics,Nuclear Physics,the Manhattan Project* 
Hans Bethe (1906-2005) Quantum Mechanics, Nuclear Physics, the Manhattan Project 
Subrahmanyan Chandrasekhar (1910-1995) Astronomy/Astrophysics* 
Chien-Shiung Wu (1912-1997) Nuclear Physics, the Manhattan Project* 
Hedy Lamarr (1914-2000) Electrical Engineering--Wireless Communication; Actress 
Frederick Reines (1918-1998) Particle Physics 
Richard Feynman (1918-1988) Quantum Mechanics, Particle Physics * 
Yoichiro Nambu (1921-) Particle Physics 
Cécile DeWitt-Morette (1922-) Mathematics, Quantum Field Theory* 
Vera Cooper Rubin (1928-) Astronomy 
Roger Penrose (1931-) Relativity, Cosmology, Mathematics, Philosophy 
John Mather (1946-) Astrophysics 
 

Globalization Note for Physicist Profile 

As Anna Phillips observes, “Physics doesn’t happen in a vacuum.”  This lesson 
humanizes the field and puts major events into historical, geographical, and gender 
contexts.  The lesson could be done collaboratively with classes in other countries.  For 
example, students could investigate their own country’s famous physicists and share 
findings with students in the other school(s).  Alternatively, the classes could study 
international collaborations that have shaped the field of physics.  An especially 
challenging approach would be to study the Manhattan Project with a school in another 
country with nuclear arms, or a country that is developing them.  Could a physics class in 
the US and one in Japan collaborate on a study of the Manhattan Project? 
 

   *  *  * 

Transcendentalism (Jeff Biersach)  
 
A 'How-to Guide' for becoming an Independent American:  
Ralph Waldo Emerson   
"The American Scholar" and "Self-Reliance" excerpts in Norton Anthology 
   
Preparation For Class:  Read and consider the following 
a) What is Emerson's advice?  What does he want his readers to do?  Compare Emerson to 
Franklin. 
b) The High School YEARBOOK SENIOR QUOTATION game: 
For decades, students have turned to Emerson's essays to find their 'senior quotes'.  
What would you choose?  As you read these essays, CIRCLE your favorite lines.  Be 
ready to PRESENT and explain your favorite quotation, your 'senior quote', in 
class. 
 
The Simple Life: Henry David Thoreau and Walden. 
Walden, chapter 1, “Economy" 
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Focus Questions: Compare Thoreau to Emerson.  What is his goal? What does he think about 
status, society, and work?  What does he criticize? How does he view Nature? What's his 
alternative 'life path'?  
 

Globalization Note for Transcendentalism 

These readings would be terrific topics for an online discussion with students in a school 
abroad.   Would Peruvian or Indian or Chinese students resonate to the same Emerson 
quotes?  Would Thoreau’s “simple living” admonitions be less appealing to people who 
are closer to it in an involuntary sense?   

 

   *  *  * 

 

The Economic Crisis In Europe: A Conference (Paula Marr) 
 
On Wednesday, May 2, 2012, we will be holding a conference to consider the next step to take in 
implementing measures to help solve the profound economic crisis that is facing the EU. To this 
end, your task is to read fast and furiously about the current economic state in the EU (and its 
history) on reputable sources, not only from the US but also from Europe. Then you are to read 
about the individual you will be representing at the conference and to create a set of working 
notes on which you can rely so that your voice will be consistent with the person you are 
representing. You will also need to prepare a short statement (about half a page, word-processed) 
on what economic measures need to be taken next.  
 
 
ANGELA MERKEL 

As leader of Europe's biggest economy, Chancellor Angela Merkel has taken the lead in setting the 
political agenda for the summit. A stony-faced Merkel has lectured the other EU leaders about 
Teutonic fiscal orthodoxy and the necessity of making profligate nations that helped cause the 
financial crisis feel the pain for overspending. The 57-year-old opposes Eurobonds that would 
mutualize the debt of all Eurozone nations and insists on EU treaty changes to enforce more 
budgetary rigor. At summits, she usually gets her way. 

NICOLAS SARKOZY 

France's high-energy president faces re-election in four months and is staking his reputation on 
his handling of the European debt crisis. The 56-year-old Sarkozy is more prone to dramatic 
entreaties in public than the pragmatic Merkel. Their styles clash, but their cooperation has been 
key to EU decision-making in recent years. Sarkozy has conceded to more of Merkel's positions in 
recent weeks as France's own debt rating has come under pressure. Sarkozy wants closer union 
but opposes surrendering too much national sovereignty to EU bodies, a particularly sensitive 
subject ahead of April elections that he may lose. 

DAVID CAMERON 
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British Prime Minister David Cameron won the 2010 elections on a promise to slash spending 
and organize a referendum if a new EU treaty would move more power from London to Brussels. 
His Conservatives failed to win a majority and he governs with the more moderate Liberal 
Democrats. If a change in EU treaties is sought at the summit, Cameron will demand protection 
for Britain's financial services sector. Britain doesn't use the euro, and the 45-year-old Cameron 
fears getting left out of decision-making if the Eurozone makes its own rules. But the difficulty of 
getting treaty changes ratified in Britain could prompt a separate Eurozone agreement. 

MARIO MONTI 

The soft-spoken, professorial Mario Monti was warmly embraced by all European leaders when 
he replaced scandal-ridden Silvio Berlusconi as Italy's prime minister last month. As a former 
European Union antitrust commissioner, the 68-year-old Monti has the credentials as the best 
possible politician to get debt-laden Italy back to financial health. He is in charge of Europe's 
third-biggest economy, and with a nation carrying euro1.9 trillion ($2.55 trillion) in debt, many 
say he holds the fate of the euro in his hands. Beyond the summit, his major challenge comes over 
the next year when he has to refinance hundreds of billions of debt. 

HERMAN VAN ROMPUY 

As a former Belgian premier and budget minister, Herman Van Rompuy knows all about dealing 
with high debt and bulging budget deficits. The first full-time European Union president mostly 
brokers behind the scenes. Over the past year, the 64-year-old has largely gone along with the 
Franco-German tandem known as "Merkozy." Coming into Thursday's summit though, he has 
been arguing for limited changes in EU decision-making to stave off the crisis, going right in the 
face of more drastic measures demanded by Merkel. He has prepared official proposals with 
European Commission President Jose Manuel Barroso to put to the leaders. 

MARIO DRAGHI 

Draghi, the new president of the European Central Bank, hardly could have picked a tougher 
maiden summit. Basically, he has his fingers on the euro's purse, and pressure has grown over the 
past weeks to open it far more to help out the struggling Eurozone nations in a break with his 
predecessor, Jean-Claude Trichet. Under the 64-year-old, the ECB has shown some initial signs 
that it could make a greater effort to save the euro. Hours before the summit, Draghi took modest 
steps to help revive Europe's economy and financial system, including cutting a key interest rate. 

CHRISTINE LAGARDE 

The leader of the International Monetary Fund since July, Lagarde knows the Europe debt crisis 
and EU decision-making from the inside after years as French finance minister. But she now has 
to keep global needs in mind. The 55-year-old has had to explain Europe's woes to countries such 
as China and the United States, and balance conflicting views on how and whether to use the 
IMF's resources to help Europe. Poised and with a ready grin, Lagarde is the first woman to head 
the IMF and enjoys the respect of many of the leaders meeting in Brussels this week. 

FRANCOIS HOLLANDE 

Sarkozy’s Socialist Party rival in the upcoming elections and a likely person to replace him as 
President of France, Hollande is showing extreme displeasure with the austerity programs that 
have been promoted by Germany and France in the last months and years and will likely have a 
major impact on changes in EU economic policy. 

LUCAS PAPADEMOS 
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On the brink of full out economic collapse, Greece is currently facing elections in early May but 
the current Prime Minister, Lucas Papademos, has warned that new elections will not be able to 
reverse the harsh austerity reforms that have been imposed on Greece by the EU in the past few 
months.  Last week's suicide of a 77-year old pensioner in protest at austerity measures has 
become a focus of popular hostility to the Greek governing class and the EU, and the leaders of 
Greece are in a real bind. 

MARIANO RAJOY  

Conservative Prime Minister Mariano Rajoy of Spain, in office since December, has passed an 
austerity budget and introduced new laws to try to make the economy more competitive, but he is 
confronted by an economy that is truly in crisis with recent figures revealing an unemployment 
rate of 24 percent. Rajoy recently said that he was determined to stick to austerity measures even 
though they are aggravating the economic slump and despite the fact that calls for growth 
measures are on the increase around Europe. 

REP. OF DUTCH COALITION GOVERNMENT (CHRISTIAN DEMOCRATS AND  
LIBERALS)  

Though until recently the economy of the Netherlands seemed to be faring relatively well, that 
calm has now been disrupted and the government of Prime Minister Mark Rutte collapsed only 
days ago because of disagreements over budget cuts. The Netherlands is one of the few European 
nations that has maintained a AAA rating with its bonds, and it has been consistent in advocating 
austerity measures as a primary way to address the economic crisis that has been hitting Europe 
in the last few years. Now, however, the Dutch people are feeling the pinch of these policies and 
there is real concern about the future.  

To help your understanding:  
A Guide to Economic Terminology :  http://www.bbc.co.uk/news/business-15060411 
Adapted from A look at the key players in Europe’s financial crisis: The Associated Press, Dec. 8, 
2011   

 

   *  *  * 

“ABC Atlas” Lesson (Virginia Hall) 
 
Materials:  
Atlas  (http://www.amazon.com/Scholastic-Headline-World-Atlas-
Hammond/dp/0841669422/ref=pd_cp_b_0) 
“Geography Literacy Games” handout 
“Homework” handout 
Pencil 
 
Time: Two-day lesson (includes one homework assignment) 
 
Objective: Students will gain geographic literacy by searching for clues of places in an 
atlas.  They will challenge themselves to learn about new places and have the opportunity 
to display creativity in coming up with the design of a new “ABC Atlas” worksheet.  They 
will gain respect for others’ abilities in making questions and collaborate in finding 
answers and using their atlases. 
 
Plan: In class each student is given a copy of the attached handout (“Geography Literacy 
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Games”).  They have an atlas to help them with this challenge (last year it was not 
available on Follett; I’ve since been using a class set). 
 
Kids attempt to answer as many of the questions as they can (note: the answers for “C” & 
“P” are not in the kids’ atlas, but I have maps posted on my board that they can come and 
consult). 
 
The fun part is that for homework, they make up a new worksheet using the “ABC Atlas” 
one they worked on in class as a guide (see attached handout titled “Homework”).  The 
next class period, they bring in the worksheet they created, hand them in to me, and I 
redistribute them randomly to the class.  Each student is charged with attempting to 
answer the questions his/her classmate made for homework.  (Things can be derailed by 
the student(s) who did not turn in his/her homework... I always have an extra or two on 
hand - one created by kids in the past). 
 
As part of my oral instructions, I emphasize that they must be respectful of the person 
who created the worksheet; i.e., if they don’t understand a question, they must approach 
the person who wrote it in a kind manner (and vice versa - if someone is working on the 
clues a classmate created and is having trouble solving it, the author of those clues must 
be helpful and patient).  There is a lot of teamwork involved in getting to these answers - 
and some kids will have gone beyond the assignment’s requirements and made a lengthy 
list of clues!!  When a student finishes, he/she must take it back to the person who made 
it to get it checked over.  If kids finish early, I usually have some other activity ready for 
them (read the current events magazine, etc. - this year it could be something to do on 
the iPad!).  While the kids are working on answering each other’s questions, I circulate 
around the room, checking the work and recording a quick grade for the homework. 
 
There are many ways this assignment could be adapted; for instance, the requirements 
on the homework could specify or restrict the clues to only be in certain continents (i.e., 
require one clue from each continent, etc.), or to be only about cities, connections to flags 
and languages, etc.  It’s fun to encourage them to make up clues that include various 
types of information (history, culture, etc.).  They also enjoy spelling out their names or 
some other phrase or pattern in their list of clues (like how the original sheet was the 
alphabet). The sky’s the limit! 

 

   *  *  * 
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Poetry of the Palestinian-Israeli Conflict (Tina Bessias) 
 
Yehuda Amichai “Little Ruth” 

“Huleikat—the Third Poem about 
Dicky” 

“A Man Doesn’t Have Time” 
“Fourth Resurrection in the Valle of 

the Ghosts” 

       Agi Mishol “Olive Tree”  
“Monday” 
“Transistor Muezzin” 
“Woman Martyr” 
 

    
Mahmoud 
Darwish 

“Identity Card” 
“Steps in the Night” 
“On Wishes” 

  

 
Stage 1 Desired Results 

ESTABLISHED 
GOALS  

• to identify 
literary devices 
and their 
effects 

• to become 
familiar with 
contemporary 
poetry 

• to analyze the 
significance of 
historical 
context in 
poetry 

• to recognize 
the value of 
poetry for the 
writer 
expressing 
deeply held 
emotions 

• to develop 
personal 
responses to 
literature  

• to apply a 
poet’s 
approach to 
one’s own 
experience  

• to collaborate 
with peers in 
creating a 
publicly 
available 
resource (wiki) 

Transfer 
Students will be able to independently use their learning to…  
• interact meaningfully with people from the Middle East 

(interculturalism) 
• recognize the role of past experience in current conflict (global 

intelligence) 
• see elements of “ordinary” life ongoing in the midst of conflict  
• recognize complexity and variety in people’s responses to 

stimuli (global literacy) 
• empathize with people whose experience is geographically and 

culturally distant from their own (global perspective) 
Meaning 

UNDERSTANDINGS  
Students will understand that… 
• past events, especially large 

scale traumas, shape everyday 
life experience  

• poetry plays a role in “real life”  
• the humanity of people on both 

sides of a conflict (global 
perspectives) 

ESSENTIAL QUESTIONS  
• How do people channel 

strong emotion into 
peaceful expression? 

• How do individuals 
experience major 
historical events? 

• How do writers elicit 
sympathy for their 
views? 

Acquisition 
Students will know…  
• specific literary devices 
• names and representative works 

of 2 Israeli and 1 Palestinian poet 
• basic elements of the Palestinian-

Israeli conflict and its history 

Students will be skilled at…  
• analyzing poetry 
• recognizing historical 

context 
• expressing personal 

responses in writing 
• synthesizing ideas to 

form an argument 
• supporting an 

argument with textual 
evidence 
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• to evaluate and 
respond to 
written literary 
analysis 

Stage 2 - Evidence 
Evaluative 
Criteria 

Assessment Evidence 

 
(1) Accuracy, 
textual 
interpretation, 
creativity, 
development of 
ideas 
(2) Participation, 
encouragement of 
peers, insight, 
originality 
(3) Development 
of ideas, focus 
(4) Collaboration, 
use of textual 
evidence, 
organization, 
revision process, 
polished 
expression 
(5) Synthesis, 
organization, 
evaluation 
 

PERFORMANCE TASK(S): 
(1) Students answer teacher-generated, fact-based questions about 
poems’ content and write 3 personal responses (one for each poet).  
(2) Students work in groups to formulate questions inspired by the 
texts.   
 
(3) Individuals choose a single question and write about it for at 
least half an hour.   
(4) Students work in groups to identify potential topics for 
analytical essays.  Groups then pick a topic and each member 
writes a body paragraph (200-300 words). 
(5) All groups assemble their work in a clearly structured wiki.   
Each student reads and responds to at least 3 classmates’ 
paragraphs using the discussion forum behind each page.  Students 
and teacher then publicize the wiki within the school community 
(and beyond?). 

Accurate, 
insightful, well-
developed, 
personally 
connected 

OTHER EVIDENCE:  
Answer fact-based questions about poems’ content, participate in 
discussion 
Write informal, reflective responses to at least one poem by each 
writer 

Stage 3 – Learning Plan 
Each poet’s works comprise a sub-unit that follows this general plan: 

• Discussion/lecture on author’s biography and historical context (basic facts about 
geography and timing of Holocaust, decisions to emigrate or not) 

• Read poems, seek answers to questions, discuss subtle elements of meaning 
• Supplemental materials—audio clip, images 
• Identify literary devices, tone, theme 
• Write personal response applying themes to one’s own experience 

Following the model of Agi Mishol’s poem “Monday,” students compose their own poem 
about images from a single day. 
Review: class selects three poems and works in groups to annotate them in a Google doc. 
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11. 3 Degrees of Globalization — Models from other 
schools 
 
 
(1) Optional program of study leading to a certificate or supplementary diploma and 

supervised by staff coordinator.  
 
 
 Needham High School, Needham, MA  

http://nhs.needham.k12.ma.us/core/Travel/Documents/GCP_FLYER.pdf 
 

“Our goal is for students to gain interdisciplinary experience and knowledge of 
the world, and concurrently develop the communication and self-awareness skills 
to be flexible, respectful, and creative as participants in, and contributors to, a 
globalized society.” 
 

  
	   Providence Day School, Charlotte, NC   
 http://www.providenceday.org/globalstudies-diploma (also offers professional 

development leading to global educator certificate)   
 

“we are committed to helping our students acquire the essential knowledge, 
critical-thinking skills, global awareness/citizenship, cultural understanding, and 
first-hand experiences needed to live, compete, and engage in our changing global 
community.” 

 
 
 
(2) Global focus expressed in mission statement and incorporated into all 

disciplines  
 
 Leman Manhattan Preparatory School  
 http://www.lemanmanhattan.org/about/mission — provides collaborative activities 

with students at sister schools in Europe, Asia, Latin America and the U.S. 
 
 “World views from every classroom” 
 

 
 
  
 



	   30	  

(3)  School as a “moveable feast.”  This boarding school has no fixed address; 
instead, it offers an IB curriculum in a different location every trimester. 
 
 Think Global School  http://thinkglobalschool.org/about/what-is-tgs/ 
 
 
 “TGS students don’t simply “study abroad.” They immerse themselves in twelve 

countries over four years, undertaking a challenging curriculum that culminates 
in their official International Baccalaureate (IB) examinations at the end of year 
four.” 

 
 
 

12.   Conclusion 
 
Imagine for a moment that a Tanzanian visitor is scheduled to speak after hours at an 
American school, congregation or business; he will talk about life in his country and take 
questions from anyone who wants to learn more.  In the absence of any obligation or 
incentive, how many people will stay to learn from him?   
 
If an American visitor to Tanzania were offering a corresponding, after-hours talk, the 
room would likely be packed with people.  Similarly, American students who visit schools 
abroad are often mobbed by friendly, curious young people.  At DA, it’s a struggle to find 
hosts for AFS students, and they often have to create their own social opportunities.   
 
People around the world are curious about the United States in a way that is not 
generally reciprocated.  Therein lies a challenge for educators: to engender curiosity.   
 
One of our assets in doing so is the social energy of our students.  When given a structure 
within which to interact with their counterparts, they do become intensely curious.   
They may not be inherently interested in Tanzania or Argentina, but when a peer 
discusses breakfast or the impact of erosion or the American invasion of Iraq, the heat 
turns up.  Our students can be led toward deeper engagement with the world just as they 
can be led to study the academic subjects that shape our curriculum.   
 
Durham Academy has an excellent foundation on which to build a global curriculum.  
Elements of it include: 

• diverse life experience within faculty (see map in Section 1) 
• projects and activities in current curriculum (Section 2) 
• abundant resources in local community (Section 6) 
• immigrants among school families (see immigrant interview projects conducted 

by Michelle Rosen in the Lower School and Tina Bessias in the Upper School) 
• a varying set of trips to Peru, Nicaragua, Australia, and other countries 

 
There is much the school could do to weave these existing threads into a more 
substantial fabric.  In addition, DA could avail itself of international programs such as 
those offered by iEARN, Global Nomads, and ePals.   
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Thinking Big 
Durham Academy could increase the impact of existing global efforts by establishing a 
network of “sister schools” along the lines of the Lehman Manhattan model.  A 
foundation for establishing such a network already exists in current exchanges and 
faculty relationships.  It could begin with just two or three member schools. 
 
Within this network, classes at different schools could communicate via discussion 
forums and video conferences, and teachers could develop collaborative projects. 
Current events could be discussed in terms of the impact on peers in different contexts.  
Even small steps could be meaningful, such as posting clocks in prominent places to 
show the time at each school in the network.   
 
 
 

    
Durham, NC Madrid, Spain Rajkot, India Taipei, Taiwan 

 
Figure 4: Sample wall display for sister schools network 

 
 
Trips abroad would probably focus on visiting schools in the network; they would serve 
to strengthen existing relationships among students, teachers, and administrators.  All 
projects and encounters, instead of occurring as isolated events, would lead to more 
interactions and deeper relationships among the schools over time.   
 
As Durham Academy makes the transition to a computing device for every child in the 
Middle and Upper Schools, we have a great opportunity to globalize the curriculum.  Our 
challenge is to give definition to that concept through our action.  


